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RESUMEN
El presente estudio examina la efectividad del Aprendizaje Basado en Escena-
rios (ABS) como estrategia pedagógica orientada a mejorar la fluidez escrita 
en estudiantes de inglés con nivel A2 de una institución educativa pública en 
Riobamba, Ecuador. Se aplicó un enfoque mixto que integró instrumentos cuan-
titativos y cualitativos para lograr un análisis integral de la intervención. El di-
seño cuasiexperimental de pretest y postest incluyó a 35 estudiantes de séptimo 
grado que participaron en 12 sesiones durante tres semanas. La fluidez escrita 
se evaluó mediante rúbricas y una encuesta Likert sobre la percepción del SBL. 
Asimismo, las notas de campo y la triangulación metodológica fortalecieron la 
validez de los resultados, evidenciando mejoras en coherencia, variedad léxica 
y actitud positiva hacia el aprendizaje basado en escenarios.

Palabras clave: aprendizaje basado en escenarios, escritura, enseñanza de una 
segunda lengua, métodos de aprendizaje, gestión del conocimiento

ABSTRACT
This study examines the effectiveness of Scenario-Based Learning (SBL) as a 
pedagogical strategy to enhance writing fluency among A2-level English lear-
ners at a public school in Riobamba, Ecuador. A mixed-methods approach was 
used, combining quantitative and qualitative instruments for comprehensive 
analysis. A quasi-experimental pretest-posttest design involved 35 seventh gra-
ders attending 12 sessions over three weeks. Writing fluency was measured 
through rubric-based pre- and post-tests. A Likert-scale survey gathered lear-
ners’ perceptions of SBL, while qualitative field notes documented participation, 
engagement, and progress. Methodological triangulation validated findings by 
comparing quantitative and qualitative data. Learners are expected to improve 
in writing fluency, especially in coherence and lexical diversity, and to express 
positive attitudes toward SBL.

Keywords: Scenario-Based Learning, writing, second language instruction, 
learning methods, knowledge management
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 INTRODUCTION

In recent years, the emphasis in English language 
teaching has increasingly shifted towards enhancing 
communication skills, particularly writing fluency. 
A2-level learners, especially those who have found it 
difficult due to their restricted vocabulary, grammati-
cal knowledge, and insufficient exposure to practical 
language use, are encountering a significant challenge. 
Traditional methods tend to fall in supporting learners 
with the appropriate contexts that engage learners 
and foster real-world language application. Teachers 
‘self-competence perception is directly related to 
students achieving their educational goals and how 
qualified teachers see themselves in the teaching pro-
cess (Kleinsasser, 2014). Therefore, a new approach, 
Scenario-Based Learning (SBL), that is very conducive 
to learners, particularly about being more skillful when 
they are indecisive about certain details, bridges the 
gap between theory and practice (Errington, 2011; 
Meldrum, 2011).

The name ‘scenario-based learning’ (SBL) emerged 
in the late 1980s and early 1990s to refer to com-
puter-generated scenarios utilized for educational 
purposes (Tiffin & Klassen, 2024). According to the 
author, SBL typically employs shorter scenarios that 
may concentrate on a specific element of interpersonal 
interaction or the management of a specific situation. 
Approaches resembling SBL are currently being widely 
implemented in clinical training. This is an effective 
approach that allows learners to learn English in the real 
world by using meaningful situations. As Baharudin et 
al. (2023) note that “writing fluency in English is consi-
dered a challenging task for students who learn English 
as a second language” (p. 32). Therefore, they do not 
feel confident applying that to real-world interactions.

Scenarios typically involve situations where students 
face different challenges, circumstances, or occurren-
ces and are expected to create solutions within that 
framework (Bayrak, 2010; Guler, 2024b; Mariappan 
et al., 2004). Also, Scenario-based learning not only 
triggers the student to participate in the process actively 
but ensures that the student enjoys the process, as well 
(Guler, 2024b; Flynn & Klein, 2001; Razzouk, 2011). 
A scenario-based approach is dynamic and non-linear 
(Akins & Crichton, 2003).

The contribution of this research is centered on the lack 
of writing fluency among A2 learners, especially in the 
context of public education in Ecuador, where educa-
tional resources and teaching methods may be limited. 
Using Scenario-Based Learning in the writing class-
room, learners are exposed to interactive, task-based 
situations that reflect real-life communication needs, 
helping them to write with greater purpose and clarity. 
Although the scenarios are presented as stories about 
people and their activities, scenario-based learning is a 
type of expression created with everyday and real-life 
problems related to the target theme or acquisition, in 
which the desired skills are presented to learners in a 
planned manner as a whole (Temur & Turan, 2018).

The theoretical framework of SBL is connected to 
constructivist and communicative language education 
theories, which prioritize learner-centered instruc-
tion, engagement, and the meaningful application of 
language. (Cooper, 1993). Scenario-Based Learning 
agrees with these principles by positioning learners 
as active participants in realistic language tasks that 
require collaboration, problem-solving, and creative 
expression. The theoretical foundation also draws on 
process-oriented writing instruction, which views wri-
ting as a dynamic process involving planning, drafting, 
revising, and reflecting skills that SBL environments 
naturally support. Previous studies have examined the 
application of Scenario-Based Learning. “Scenario-
based learning, with its ability to integrate experiential 
learning and active student engagement, emerges as an 
effective response to the challenges of school inclu-
sion” (Bardach, 2025, p. 106). New technologies that 
present preservice teachers with simulated classroom 
experiences have been shown to boost preparation for 
teaching placements: recent research using a UK sam-
ple shows that an online, scenario-based learning (SBL) 
intervention delivered before teaching placements 
increases preservice teachers’ teaching self-efficacy 
and classroom readiness (Klassen et al., 2021).

This approach provides learners with the opportunity 
to recognize and solve problems, think critically, and 
develop teamwork skills (Elliott-Kingston, Doyle, & 
Hunter, 2016). Writing fluency is a comprehensive 
concept encompassing multiple aspects, such as voca-
bulary usage, sentence structure, and logical coherence. 
High writing fluency is a common goal pursued by 
learners (Bai, 2024). However, many learners strug-
gle with writing fluency because they focus mainly on 
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grammar and memorization. Additionally, classroom 
learning should be driven by data collected by the tea-
cher from learners rather than relying solely on the 
textbook (Reese, 2011).

The general objective of this study is to investigate 
the effectiveness of Scenario-Based Learning (SBL) 
as a pedagogical approach to enhance writing fluency 
among A2-level English language learners, and the 
following research questions: (1) How does scena-
rio-based learning (SBL) influence the writing fluency 
of A2 learners when assessing samples before and after 
the intervention? (2) What effects does SBL have on 
essential components of writing fluency, including 
coherence, lexical diversity, and the overall develo-
pment of texts?

METODOLOGY

This study employed a quasi-experimental one-group 
pretest–posttest design. This design was appropriate 
because the intervention had to be delivered to a single 
intact class rather than to randomly assigned groups. As 
Capili and Anastasi (2024) explain, quasi-experimental 
designs “include the posttest-only design with a control 
group, one-group pretest–posttest design, and pretest–
posttest with a control group” (p. 50). In addition, the 
study was organized around the EDDIE instructional 
model (Explore, Design, Implement, and Evaluate) to 
support the incorporation of Scenario-Based Learning 
(SBL) into writing instruction. In the Explore phase, an 
initial diagnostic test was given to evaluate learners’ 
writing fluency, focusing on elements like coherence, 
lexical diversity, and grammatical accuracy. This 
diagnostic also helped to identify learners’ specific 
difficulties and to develop appropriate writing scena-
rios. In the design phase, a real-life writing task related 
to the A2 CEFR instructions was created. After that, 
comprehensive lesson plans, educational materials, and 
an analytical writing rubric were developed during the 
development phase. The implementation phase invol-
ved three weeks of four hours of training per week for 
a total of twelve sessions.

The research took place at a public school in Riobamba, 
Ecuador, with a group of 35 seventh-grade learners 
who were at the A2 proficiency level. A quantitative 
research method was utilized, using a quasi-experi-
mental one-group pretest-posttest design to assess 
variations in writing fluency. Writing samples were 

analyzed for improvements in speed, coherence, and 
lexical variety. In addition, a post-intervention satis-
faction survey using the Likert scale was conducted 
to collect data on learners’ perceptions and attitudes 
towards scenario-based learning in writing instruction. 
To complement these findings, qualitative data were 
collected through field notes taken during class, which 
allowed observation of the learners’ involvement, par-
ticipation, and responses to the pedagogical strategy.

During this period, learners engaged in a series of 
scenario-based writing tasks that followed a progress 
presentation, guided writing, peer interaction, and 
feedback. Finally, in the Evaluate phase, a post-test 
was conducted to measure any improvements in wri-
ting fluency using the same rubric as the pre-test. In 
addition, a Likert satisfaction survey was conducted 
to capture the learners’ perception of the strategy, and 
field notes were taken during the sessions to document 
the involvement, participation and reactions. The 
effectiveness of the intervention was thus assessed by 
comparing pre-test and post-test results, supported by 
survey data and qualitative classroom observations.

Four principal measures were used to collect com-
prehensive data on the influence of Scenario-Based 
Learning (SBL) on learners’ writing fluency. First, a 
pre-writing test was given at the beginning of the study 
to identify the learners’ early proficiency, focusing on 
fluency indicators such as consistency, lexical diversity, 
and grammatical precision. The same structure was 
used in the post-treatment study, which was conducted 
after the intervention, to measure the progress and to 
allow for a direct comparison with the study.

Second, a Likert satisfaction survey was used to collect 
learners’ perceptions, motivation, and attitudes towards 
using the SBL in writing tasks, utilizing a writing profi-
ciency rubric with five criteria: problem-solving, con-
sistency, lexical diversity, fluency, and task completion.

For the measurement of results, each student’s pre- 
and post-test scores were scored individually using the 
same rubric, and the results were aggregated in a table 
for both individual and group averages. The findings 
were presented in a bar chart, which made it easier to 
compare the two tests directly.

This study applies methodological triangulation by 
integrating quantitative and qualitative instruments 
to enhance the validity of the results and to provide 
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a comprehensive insight into the research challenge. 
According to Denzin (1970), triangulation increases 
credibility by combining multiple perspectives, and 
recent studies (Asogwa et al., 2023) highlight its 
importance in the context of education, where it enables 
researchers to compare quantitative results with lived 
experience. Triangulation will ensure that the observed 
effects of scenario-based learning on writing fluency 
are confirmed not only by measurable progress in con-
sistency, lexical diversity, and completion of tasks, but 
also by student perceptions and classroom behavior, 
which will provide a richer and more robust interpre-
tation of the effectiveness of the intervention. This des-
criptive statistical analysis, complemented by survey 
data and qualitative classroom observations, provided 
a meaningful insight into the effectiveness of scena-
rio-based learning in improving writing proficiency.

Ethical Considerations:

This study strictly followed ethical principles to ensure 
the safety and welfare of all participants. Before the 
research, consent was obtained from each student’s 
legal parent, who ensured informed consent to par-
ticipate. According to Briggs (2019), protecting con-
fidentiality and avoiding coercion are essential when 
students participate in faculty-led research. Thus, 
learners were fully informed of the objectives, pro-
cedures, and voluntary nature of the study and were 
assured that their personal data and performance data 
would remain confidential and would be used solely 
for research purposes.

RESULTS ANALYSIS

This section presents the results obtained from the ins-
truments used to evaluate the impact of scenario-based 
learning (SBL) on learners’ writing skills, addressing 
the initial research question: How does scenario-based 
learning influence the writing fluency of A2 learners 
when comparing writing samples collected before and 
after the intervention?.

The data shown in the table indicates an improvement 
in students’ writing abilities following the introduction 
of Scenario-Based Learning (SBL). The pre-test recor-
ded an average score of 4.43, while the average score 
for the post-test rose to 6.91, reflecting an increase of 
2.48 points, which equates to an approximate 55.98% 
enhancement in overall performance. This increase 
demonstrates that students have improved their wri-
ting skills in key areas, including coherence, fluency, 
and task completion. The slight increase in the stan-
dard deviation from 0.29 to 0.35 indicates a small rise 
in score variability, implying that while all students 
showed improvement, the degree of progress differed 
among them. The p-value (p = 0.003) indicates a sta-
tistically significant difference between the pre-test and 
post-test results. In summary, these results demonstrate 
that implementing SBL had a beneficial and quanti-
fiable effect on students’ writing fluency, resulting in 
greater consistency and elevated achievement levels 
in their written work.

Table 1
Descriptive Statistics

N Min Max Mean MD SD P-value

Pre-test
35

2.5 5.5 4.43 2.48

55.98%

0.29
0.003

Post-test 5.5 8.5 6.91 0.35
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Table 2
Descriptive Statistics between Pre-test and Post-test results

PRETEST POS TEST 

N Min Max M SD Min Max M SD

Problem–Solving 35 0 1,5 0,74 0,53 0 2 1,54 0,56

Coherence 35 0 1,5 0,83 0,32 1 2 1,26 0,37

Lexical Variety 35 1 1,5 1,04 0,19 1 1,5 1,01 0,08

Fluency 35 0,5 1 0,91 0,19 1 2 1,33 0,40

Task Completion 35 0,5 1 0,90 0,24 1 2 1,77 0,35

The table indicated that pretest, the mean scores for 
all scales were relatively low, indicating limited deve-
lopment in important aspects of writing. For example, 
Problem-Solving (M = 0.74, SD = 0.53) and Task 
Completion (M = 0.90, SD = 0.24) categories indicated 
that students initially had difficulty coming up with a 
coherent solution or completely solving word problems. 
Similarly, Coherence (M = 0.83, SD = 0.32) and Fluency 
(M = 0.91, SD = 0.19) reflected the basic organization 
of ideas and limited flow of expression. The mean for 
Lexical Variety was slightly higher (M = 1.04), but the 
limited vocabulary indicated that students tended to rely 
on familiar words.

After the intervention, the mean scores increased in almost 
all categories, suggesting that SBL had a positive impact 
on students’ writing abilities. The greatest gains were seen 
in Task Completion (M = 1.77) and Problem Solving (M = 
1.54), indicating an increased ability to effectively unders-

tand, solve, and develop scenarios of real life. Fluency 
(M = 1.33) and Coherence (M = 1.26) also improved and 
indicating that students’ writing became more structured 
and fluent. Lexical Variety (M = 1.01) was relatively sta-
ble, but the low standard deviation (SD = 0.08) suggests 
consistency in vocabulary use among students. Overall, 
these results indicate that SBL contributed to students’ 
ability to express ideas clearly, logically, and appropriately 
in real-world communication contexts.

Findings of the survey

The survey findings related to the second research 
question focus on the impact of scenario-based learning 
(SBL) on essential aspects of writing fluency, such as 
coherence, lexical diversity, and overall text progression. 
Information was collected through a Likert-scale survey 
and enhanced by field notes, offering both quantitative 
and qualitative perspectives on learners’ developmental 
advancements.

Table 3
Distribution of learners’ responses
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According to Table 3’s findings from the learners’ 
survey, Scenario-Based Learning (SBL) is generally 
seen favorably. According to the findings in Table 
2, learners expressed overall positive perceptions of 
Scenario-Based Learning (SBL). For Item 1, which 
addressed writing improvement, 100% of the students 
(35/35) agreed or strongly agreed that SBL helped 
them write better. Confidence in speaking (Item 2) was 
also positively rated, with 80% (28/35) agreeing or 
strongly agreeing, while 20% (7/35) remained neutral. 
Engagement-related items revealed similar trends: 43% 
(15/35) agreed or strongly agreed that SBL increased 
their engagement (Item 3), and 100% (35/35) believed 
the activities were meaningful and connected to real-
life situations (Item 5). Learners also perceived strong 
cognitive benefits. For example, 86% (30/35) agreed 
or strongly agreed that SBL supported their critical 
thinking (Item 6).

Also, Vocabulary development was highlighted as a 
benefit, with 94% of students (33/35) agreeing or stron-
gly agreeing that SBL helped them learn new words 
(Item 8). Perceptions of SBL compared to traditional 
approaches were overwhelmingly favorable: 97% 
(34/35) strongly agreed that SBL was more effective 
than conventional methods (Item 9), and 100% (35/35) 
stated they would recommend SBL to others (Item 10). 
Although Item 7 focused on task difficulty, responses 
again showed strong endorsement, with 97% (34/35) 
strongly agreeing that the tasks were challenging yet 
manageable. Overall, the findings demonstrate that 
SBL was perceived as a meaningful and impactful 
method for enhancing learners’ writing fluency and 
overall engagement.

Findings of the field notes

The qualitative field notes collected during the 12 
intervention sessions show that learners gradually 
demonstrated greater engagement and participation. 
In the initial sessions, learners were hesitant to express 
ideas in English; however, as the scenarios became 
more familiar and meaningful, their confidence impro-
ved noticeably. By the final week, learners were more 
fluent and collaborative in their written tasks. These 
observations support the quantitative results, which 
showed measurable improvement in coherence and 
lexical variety.

CONCLUSIONS

The main aim of this study was to evaluate the effecti-
veness of Scenario-Based Learning (SBL) as a teaching 
strategy to enhance writing fluency in A2-level English 
learners. The results from the pre-test and post-test 
demonstrated an improvement in learners’ overall wri-
ting performance after the SBL intervention. Learners 
showed clear progress in organizing their ideas, using 
appropriate vocabulary, and completing writing tasks 
successfully. These results imply that by enabling stu-
dents to use their language skills in relevant and useful 
circumstances, incorporating realistic, problem-solving 
scenarios into classroom education can successfully 
foster language development.

Answering the first research question, results show that 
Scenario-Based Learning (SBL) had a positive impact 
on A2 learners’ overall writing fluency, resulting in 
significant gains in Problem Solving, Task Completion, 
Coherence, and Fluency. However, we found that 
Lexical Variety improved only slightly, and although 
students became more confident in organizing their 
texts, their vocabulary remained relatively limited. This 
suggests that students tend to rely on familiar words 
rather than trying new vocabulary items. However, 
the lower dispersion of scores suggests greater con-
sistency in correct word usage. Therefore, although 
SBL is effective in increasing Fluency and Coherence, 
future interventions could include more explicit voca-
bulary-building activities to further enhance lexical 
diversity in students’ writing.

Scenario-based Based Learning approach showed 
an influence on the primary components of writing 
fluency in answering the second research question. By 
fostering logical idea sequencing and smoother word, 
scenario-based exercises improved coherence. By inte-
racting with vocabulary that is applicable to everyday 
circumstances, students also increased the diversity of 
their vocabulary. Complementary information from the 
field notes and satisfaction survey verified that students 
thought SBL was enjoyable, helpful, and motivating. 
Thus, it can be said that Scenario-Based Learning is 
a successful teaching strategy that enhances students’ 
writing fluency while also encouraging increased 
self-assurance, involvement, and communicative pro-
ficiency in EFL classes.
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